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At Summit Elementary School outside of Columbus, Ohio, the entire staff 
been trained in the Lions-Quest positive youth development model. As a 
school staff, parents, and community members convene regularly to dialogue 
how they are going to help bring the school's mission statement to life for 
children. Similarly, Principal Kathy Erhard holds regular meetings with 
and students to "listen more, ask more" about how they want to teach and 
Teachers model caring and collaboration as they engage their students in 
ing guidelines for respect and safety that make genuine conversations, cooperat 
learning, and teamwork flourish in their classrooms. 

In a Lions-Quest Skills for Growing program for Grades K through 5, in 
North Carolina, children go out on the playground, set up a game, agree on the 
and settle disputes without adult intervention. School staff and students have 
discussing and practicing ways to communicate their needs and solve problems 
positive, helpful way. Program coordinator Barry McMillion commented, 

I overheard two third graders discussing what bugged them. One said, "I 
really don't appreciate it when you do that." The other said, "I didn't know , 
that bothered you. I'm sorry." An exchange like this would have been very,, 
unusual before Skills for Growing. 

Using an approach that combined social consciousness with solid information 
prosocial skills, Jack Terry's students in his Lions-Quest Skills for Adolescence 
school class in Westfield, Indiana, concluded their study of drug prevention 
marching nearly a mile from their school to present a store owner with a 
signed by more than 500 students that asked for the removal of pro-drug 
Students Brian Schenberg and Molly Ehmer read the following to the store owner: 

We, the members and friends of the Westfield Middle School Lions-Quest 
class, a class that deals with drug prevention, do hereby respectfully submit 
the following petition to your store. We do hereby request that you cooper
ate with the war on drugs by withdrawing the magazines, Living High and 
High Times, and other such magazines from your store. This type of magazine 
promotes and encourages the use of drugs. 

The same day, the manager removed the magazines from the stands 
applauded the young people for standing up for their beliefs. 

Students at Bishop Ford Central High School in Brooklyn, New York, 
with several community agencies on several violence-prevention service 
as part of their participation in the Lions-Quest Skills for Action program. 
learning skills in class and applying them through service, seniors facilitated 
sessions to orient freshmen to conflict resolution. In an interview with the 
teacher Karen Musicaro noted, "The combination of the in-depth materials on 
lence with direct service made students appreciate how much skill it takes to 
real community conflicts and make peace." 

,. 

THE IMPORTANCE OF RESPECTFUL RELATIONSHIPS 

In each of these stories, young people, teachers, and other caring adults are 
together in the teaching and learning of social-emotional competencies. We 
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to ask ourselves, "What quality of relationships between teachers and learners 
characterize these situations? What characterizes learning environments that bring 
self-discipline, responsibility, good judgment, the ability t(} get along with others, 
and the ethic of service alive in young people?" 

The programs of the Lions Clubs International Foundation (n.d.), called 
Lions-Quest, 

are based on the philosophy that to become healthy, capable adults, children 
must develop healthy behaviors, communication and decision making skills, 
and strong attachments with those who hold positive standards. They need 
meaningful opportunities to contribute to their family, school, and commu
nity and the means to develop critical thinking and interpersonal skills. 

The mission is based on a simple premise: The quality of young people's lives 
is determined by meaningful relationships with significant adults in their lives
parents, extended family members, teachers, caregivers, coaches, youth workers, 
mentors, and friends. Lions-Quest's programs engage families, schools, and com
munity members in working together to promote young people's healthy develop
ment and reduce conditions that put them at risk for problem behaviors. This means 

1. strengthening the bonds between youth and their families, peers, school staff, 
and the community; 

2. ensuring that all youth feel cared for, valued, and supported; 

3. teaching the social, emotional, intellectual, physical, aRd ethical competencies 
that promote healthy behaviors, positive relationships, and a sense of purpose; 

4. encouraging healthy aspirations and achievement; 

5. providing meaningful opportunities for youth participation and contribution; 

6. creating clear standards for behaviors and strong norms against violence and 
illegal drugs. 

FIVE ESSENTIAL PROGRAM ELEMENTS 

Lions-Quest offers K through 12 programs, educational materials, training, and 
services in the areas of essential life skills, character development, service learning, 
and positive prevention of health-compromising behaviors. Our programs include 
five main components that we beljeve are essential elements m a schoolwjde cJjmate 
that promotes SEL. 

Professional Development and Follow-up Support 

We believe that to effectively teach social-emotional competencies, educators 
themselves must embrace and model the essence of caring, character, and res
ponsibility in their own behaviors. This requires that professional development 
accompany the implementation of Lions-Quest programs-powerful interactive 
experiences that include immersion into and dialogue about the programs' philoso
phy and program components along with hands-on practice in the teaching and 
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learning strategies. We also recommend that an implementation team consisting of 
an administrator, teachers, and parent and community representatives attend the 
workshop. This way, everyone supporting the program in the school hones their 
social-emotional skills in (a) creating a safe and trusting classroom climate, (b) asking 
open-ended questions that spark divergent thinking, (c) listening carefully to truly 
understand others, (d) responding in ways that communicate genuine interest and 
acceptance, (e) leading discussions that generate authentic conversations, (f) facilitat
ing groupwork that builds cooperation and leadership skills, (g) reflecting about 
learning in ways that generate personal meaning for students, and (h) validating 
young people's efforts in specific ways that promote transfer of learning. 

K Through 12 Classroom Curriculum 

The classroom curricula provide multiple strategies for teaching, integrating, 
and reinforcing specific personal, social, emotional, and thinking skills and program 
concepts across the disciplines and at home. Lesson plans follow a constructivist 
approach to teaching and learning (see the "Teaching Strategies for SEL" section for 
details) and focus on the following social-emotional competencies: 

1. Building self-discipline, responsibility, and awareness of abilities and talents 

2. Communicating effectively and cooperating with others 

3. Celebrating diversity and respecting the unique_contributions of others 

4. Managing attitudes and emotions, with special emphasis on anger management 

5. Strengthening positive relationships with family and peers 

6. Learning and developing skills in solving problems, resolving conflicts, and 
making healthy decisions 

7. Resisting negative peer pressure, drug use, and violence 

8. Thinking critically 

9. Setting goals and following through 

10. Providing service to others 

Service learning is central to all Lions-Quest curricula as a way for students to 
learn and apply the personal and social skills being taught in the program. Through 
ongoing service experiences and reflection, they develop compassion, tolerance, and 
perseverance along with communication and conflict resolution skills by working 
with diverse populations and meeting real needs in the school and community. 
Service learning provides the practice and application phase of SEL. 

Positive School Climate 
~ 

Brain and mind research indicates that learning is optimized in a low-threat 
environment that promotes relaxed alertness. This involves establishing real relation
ships, developing shared classroom agreements, co-leading class meetings, engaging 
in cooperative group work, influencing the content of the curriculum, making group 
decisions, implementing service-learning projects, and reflecting together about their 
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learning. School climate is enhanced through a school climate team of parents, 
students, community members, and teachers who work together to develop a series 
of schoolwide events related to key skills, themes, ~nd concepts in the program. 

Family Involvement 

Families play a vital and active role in shaping young people's learning experi
ences in Lions-Quest's programs. For example, parents receive five student-family 
activity booklets at each grade in Skills for Growing that reinforce the skills and con
cepts being taught in the classroom. Opportunities to participate on the advisory 
team and parent forums are encouraged in Skills for Action. Parents and community 
members participate on the implementation teams, engage in shared homework 
assignments, participate in prepared parent meetings, attend the professional devel
opment workshops, mentor the service-learning projects, and become a resource to 
the program in the classroom or school. 

Community Involvement 

Members of organizations such as Lions Clubs International, businesses, law 
enforcement groups, youth-serving organizations, and religious institutions consis
tently participate in the programs' implementation by attending workshops, partic
ipating on the school teams, helping with service-learning projects, volunteering as 
a classroom resource, and co-leading parent meetings. Lions in particular contribute 
regularly to the ongoing financial support of the program. 

TEACHING STRATEGIES FOR SEL 

To effectively teach social-emotional competencies, the teachers themselves must 
embrace a teaching and learning philosophy that models the attitudes, feelings, 
and behaviors we aim to teach. Our teaching and learning practices are rooted 
in this belief system: (a) All young people are full of potential-social, emotional, 
intellectual, physical, and ethical-and bring all parts of themselves to the learn
ing situation; (b) adults who acknowledge and honor the full potential of young 
people communicate deep respect and a willingness to join as partners in learning; 
(c) young people join with adults in a learning community of reciprocal relation
ships; and (d) reciprocal relationships and safe environments allow young people to 
participate in the high challenge-low threat learning experiences that ignite learning 
and unJeashpotenHal. 

The Lions-Quest four-phase lesson design optimizes SEL by teaching, modeling, 
and reinforcing the essential life skills that are the content of the Lions-Quest curricula. 
The phases are described in the following: 

1. Discovering initially what learners already know about a topic through ques
tioning, engaging in a variety of search strategies on the Internet (also known 
as Webbing), and brainstorming techniques in whole group experiences; 

2. Connecting their current knowledge to new information and skills through 
research, hypothesis, presentations, discussions and dialogue, modeling, 
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guest speakers, and graphic organizers in individual, small, and whole group 
activities; 

3. Practicing the new information or skills in a meaningful context through role 
playing, skits, creative writing, games, simulations, and questioning strategies 
in individual, small group, or whole group activities; and 

4. Applying new knowledge to other subject areas, such as language arts, health, 
science, math, music, or art using all the strategies and groupings listed previ
ously, or to meeting real needs through service learning. (See Sample Lesson, 
"What Bugs You?" in the Appendix at the end of this chapter.) 

LESSON CONTENT AT THE 
MIDDLE AND HIGH SCHOOL 

The essential life skills in Lions-Quest programs are developmentally sequenced 
so that they may be implemented as a continuous, comprehensive skill-building 
curriculum throughout Grades K through 12. For example, the skill of communicat
ing a need in an honest and respectful way in the sample lesson is also included in 
Grades K through 2 and Grades 3 through 5 in Lions-Quest Skills for Growing in a 
developmentally appropriate way. 

Similarly, at the middle school level, the skill takes the form of a lesson titled, 
"Communicating With What, Why, and How Messages," in the Lions-Quest Skills 
for Adolescence program. In this lesson, students explore their collective perceptions 
about why it is important to tell others how their behavior is affecting them. They 
learn about What, Why, and How messages and practice, through role playing and 
joumaling how to communicate strong emotions such as anger or frustration in a 
positive and constructive way. The skill steps follow: 

• Name what behavior is bothering you. 
• Explain why it is bothering you and how you feel about it. 
• Say how you would like the other person to behave instead. 

After student volunteers practice with the teacher in front of the large group, 
pairs pick situations and refine their messages until they are clear and honest, free of 
put-downs and blame. After sharing and discussing them, students read an article, 
"Understanding and Handling Your Emotions," in their Changes and Challenges book 
and write a notebook entry about how they may apply What, Why, and How mes
sages to situations they are likely to confront. 

Similarly, Lions-Quest Skills for Action, and the topical program Teens-Alcohol 
and Other Drugs for Grades 9 through 12, continue this skill sequence with a series 
of lessons in the Skills Bank on interpersonal communication, specifically several 
related lessons on "communicating our needs." Instead of the skill being taught 
primarily as a self-contained Jesson, it is taught through three application options: 
teach, reinforce, and enrich. 

These options are used in conjunction with the service-learning experiences 
that characterize the high school curricula as a way to teach, reinforce, enrich, and 
reflect on skills that are needed to carry out service work. For example, one of the 
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APPENDIX 

Sample Lesson 

Included in the following is a sample lesson from the Lions-Quest Skills 
for Growing curriculum. This lesson provides an example of how Lions-Quest's 
programs address multiple learning styles with a variety of teaching and learn
ing strategies designed to promote divergent thinking, cooperative group work, 
individual and group reflection, and transfer of learning to new applications. The 
lesson is also relevant to the issues in children's lives and provides practice in essen
tial social-emotional competencies for self-discipline, responsibility, good judgment, 
and the ability to get along with others. 

What Bugs You? 

Skills for Growing, Grade 3, Unit 2, Lesson 3: "What Bugs You?" 

Purpose 

To help students learn to give helpful feedback when others are annoying them. 

Lesson Objectives 

The student will be able to do the following: 

1. Explain how to respond when the behavior of a classmate irritates him or her. 

2. Demonstrate responding in a positive way to annoying behaviors. 

Preparation and Materials 

Prepare the chart shown in Phase 2. Write the "bugging" situations listed in 
Phase 3, Number 2, on separate cards, making one card for every two students. 

Phase 1: Discovering 

1. The students name behaviors that bug them. 

Write "Behaviors That Bug Me" on chart paper. Ask the students to name 
some things classmates do that bug or bother them at school. Caution them not 
to mention any names. List their responses on the chart. 

2. The students think about how they feel when someone bugs them. 

Tell the students you will read a list of different ways people sometimes feel 
when someone bugs them. Then ask them to think about their own feelings when 
someone bothers them. 

When someone bugs me, I usually feel one of the following ways: 

• Afraid to say anything because I might hurt that person's feelings 
• Worried that if I say something, others will get mad at me 
• Angry because someone is bothering me 
• Unsure what to do or say 
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3. The students think about things they do when someone bugs them. 

Now ask the students to think about what they often do when someone bugs 
them as you read another list. Ask the students what might happen as a result of 
these reactions. 

When someone bugs me, I usually do one of the following: 

• Yell at them to stop bothering me 
• Act as if everything is okay 
• Tell my friends what I don't like about the person who made me mad 
• Ignore the person and act rude 
• Make a joke about it and hope the person gets the hint 

Phase 2: Connecting 

1. Explain the purpose of the lesson. 

Explain that as we work and play together, there will be times when the 
behavior of others will upset us. Sometimes our feelings are hurt, or we get 
angry. These feelings are normal, but what we say and do when we are upset can 
either make the situation worse or help solve the problem. The purpose of this 
lesson is to discover ways to work out the problems so we can get along with 
each other. 

2. Explain helpful ways to take care of "bugs." 

Show the class the chart you have prepared and explain each part. 

When Someone Bugs You: 

Name the behavior that is bugging you. 

Say what you want to happen instead. 

• Name the behavior that is bugging you. 

One way to begin solving the problem is to let the person know exactly what 
he or she is doing that annoys you. This is called attacking the problem, rather 
than attacking the person with mean words such as "You jerk!" and "You're so 
dumb." When you attack the person, you make the situation worse. 

• Say what you want to happen instead. 

What would you like the person to do or stop doing? Is there something you 
would both do together that would solve the problem? 

Note: Clarify that there is not any right order to their responses. The important thing is to 
include both parts. 

3. Provide examples of ~o ways to respond to bugging behaviors. 

Read the following situations to the students. Ask them to put thumbs up if 
they think the reaction to the problem is helpful. Ask them to put thumbs down 
if they think the reaction is going to make the situation worse. 
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Situation: Someone borrows your paste without asking. 

• "When you borrow my paste without asking, I don't know where it is. Next 
time, please ask before you borrow things 'from me." 

Situation: Someone says your idea is dumb. 

• "Well, I don't like your idea either. I don't even like you." 

Situation: Someone keeps telling you what to do. 

• "Who do you think you are, the boss? I can do this myself without your 
help. Why don't you just shut up?" 

Situation: Someone borrowed your new colored pens several days ago and has not 
returned them yet. 

• "I need my pens back now so I can work on my art project. I'd appreciate 
it if you'd return the things you borrow from me." 

4. Check for understanding. 

Pick three of four behaviors from the "Behaviors That Bug Me" chart from 
Phase 1 and ask the students to think of helpful ways to respond. Guide them in 
their answers and review the process, if necessary. 

Phase 3: Practicing 

1. Assign partners. 

Help the students find partners, perhaps by drawing names two at a time 
from a container. 

2. Explain the activity. 

Explain that now the students will practice telling a partner in a helpful way 
about a bugging behavior. (Make sure the chart from Phase 2 is posted.) Give 
each pair a card with one of the following situations on it: 

Situations 

• A person in your group keeps poking you with a pencil and laughing when 
you get upset. What can you say? 

• A girl in your group says she doesn't care what you draw for your picture. 
When the rest of you decide to draw a city, she gets mad. What can you say 
to her? 

• You and a classmate are using markers to draw a picture. Your classmate 
keeps writing on you with the markers. What can you say? 

• If it is your turn to answer a question, but someone else shouts out the 
answer, what can you say? 

• Every time you have a good idea, someone in your group says it is no good 
and suggests something else. What can you say to this person? 

• You just saw someone whispering to another classmate and looking at you. 
They were both laughing. What can you say to them? 
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Explain that the partners will read the card together and decide who will 
be the first to respond. Partners will respond in a helpful way to the bugging 
behavior described on the card. Then the partners will exchange cards with 
another pair. After reading the new situation, the second partner will respond in 
a helpful way. 

3. Model the activity. 

Select one of the cards, read it to the class, and respond in a helpful way. 

4. The students work with partners to practice responding. 

As the partners work together, circulate among the students and listen to their 
responses. If any partners are having difficulty, review the chart from Phase 2 
and clarify the activity, if necessary. 

5. Have volunteers demonstrate their responses for the class. 

Read various situations aloud, and invite volunteers to stand up and demon
strate a response. Then ask others in the class to explain how well they think the 
response addressed the bugging behavior. 

Closure (with students still in pairs) 

• Did you find it difficult or easy to practice responding in helpful ways? 
• Stand up if you thought it was easy. Raise your hand if it was difficult. 
• Ask several students to explain their answers. 
• "How do you think this lesson will help us get along as we work and 

play together? Raise your hand if you would like to share what you are 
thinking." 

• "What will you do the next time someone bugs you? Tell a neighbor." 

Phase 4: Applying 

Select one or more of the following activities to help your students apply the 
lesson objectives to a new situation. 

1. Together Times, the Student-Family Activity Booklet 

Place the students into pairs and pass out the Together Times. Ask students to 
write their own responses on the backs of the bugs in the picture. Ask them to 
write about behaviors that bug them at school without mentioning the names of 
other students. Partners can help each other with ideas, but everyone will com
plete his or her own work. When the class is finished, ask volunteers to share 
some of their responses. 

2. Language Arts 

Working Out the Bugs 

Have the students work in groups of three to make up skits showing how to 
respond in a helpful way when someone is bothering them. 

After the skits are planned, have each student cut out one finger puppet, draw 
a face on it, and tape it to a finger. When the puppets are ready, ask the groups 
to decide who will be Puppets 1, 2, and 3. Puppet 1 will be the "botherer," and 
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the other two will respond in a helpful way. If possible, use a large box as a stage 
or have students kneel behind a table or desk. Have the groups take turns 
presenting their skits to the class. Encourage the-audience to tell what they liked 
about each skit. 

3. A Buggy Bulletin Board 

For this activity, ask students to write about a behavior that bugs them at school 
and what they can say to help solve the problem. (Caution them not to use the 
names of classmates.) When the papers are completed, have students display them 
on a bulletin board along with their own buggy creations made from a variety of 
art materials such as scrap paper, yam, pipe cleaners, and glitter. You may want to 
include the chart from Phase 2 and the tickler poem "Bug Control" on the bulletin 
board as reminders of how to respond appropriately to bugging behaviors. 

Closure 

• "Think about what happens when people call others names instead of saying 
what is bothering them. Tell your neighbor one thing that could happen." 

• "What are some times when responding in a helpful way might come in 
handy outside of class? Tell your neighbor one example." 

• "Why do you think people who work together need to know how to talk to 
each other when something is bugging them? Raise your hand if you know 
a reason." 
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