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OBJECTIVES 

MATERIALS 

Introduction to FIG TESPN 

• To introduce students to step-by-step problem solving (FIG TESPN) 

• To learn and practice the first three steps (FIG) 

Whole-class display of the "FIG TESPN Ladder" (Worksheet 3.22.1) 

Copies of the "FIG Worksheet" (3.22.2) 

Chalkboard or easel pad 

Begin with a Sharing Circle. 

Briefly review past lessons by having students share recent Problem 
Diaries. 

Introduce the new topic. 

Tell students that they have learned many important skills that will 
help them to solve problems and work together as a team. Today' s new 
skill will let them use a step-by-step process to think about what they 
can do to solve a problem. 

Ask the students to tell you what the word problem means. 

Mter a few answers, take out a dictionary and use it and what the stu
dents said to provide a definition. As part of the definition, indicate 
that a problem is something that happens to someone or between peo
ple that usually makes them feel unhappy or uncomfortable. 

in to the new skill components. 

Start by asking students: 

What skills have you learned that may help you solve a problem? 

Say that those skills are even better if they're used in an organized way. 
Display the FIG TESPN Ladder and introduce FIG TESPN as a step-
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OBJECTIVES 

MATERIALS 

Introduction to FIG TESPN 

• To introduce students to step-by-step problem solving (FIG TESPN) 

• To learn and practice the first three steps (FIG) 

Whole-class display of the "FIG TESPN Ladder" (Worksheet 3.22.1) 

Copies of the "FIG Worksheet" (3.22.2) 

Chalkboard or easel pad 

INSTRUCTIONAL ACTIVITIES 

1 . Begin with a Sharing Circle. 

Briefly review past lessons by having students share recent Problem 
Diaries. 

2. Introduce the new topic. 

Tell students that they have learned many important skills that will 
help them to solve problems and work together as a team. Today's 1;1ew 
skill will let them use a step-by-step process to think about what they 
can do to solve a problem. 

3. Ask the students to tell you what the word problem means. 

After a few answers, take out a dictionary and use it and what the stu
dents said to provide a definition. As part of the definition, indicate 
that a problem is something that happens to someone or between peo
ple that usually makes them feel unhappy or uncomfortable. 

4. Lead in to the new skill components. 

Start by asking students: 

What skills have you learned that may help you solve a problem? 

Say that those skills are even better if they're used in an organized way. 
Display the FIG TESPN Ladder and introduce FIG TESPN as a step-

345 



346 TOPIC22 

by-step way to get out of a problem situation and get back on top with 
success: 

FIG TESPN stands for each one of the rungs on this ladder. If 
we use it step by step, we can solve a problem and feel like the 
frog in the picture. How does the frog look? . . . We can feel 
that way, too. 

Ask students to read each of the steps of the ladder along with you, 
starting at the bottom. 

F -Find the Feelings 

I -Identify the Problem 

G -Guide Yourself with a Goal 

T-Think of Many Possible Solutions 

E -Envision Consequences 

S -Select the Best Solution 

P -Plan and Be Prepared for Pitfalls 

N-Notice What Happened (Now What?) 

Explain that as you go down the list (and up the ladder), each skill 
builds on the one before it. 

For example, the step from F to I works like this: Rather than 
stopping when we identify the feelings word, the next step 
teaches us to describe the problem in a specific way. In this 
way, HI feel sillyH becomes HI feel silly because I did my math 
homework but forgot to bring it in. H 

5. Work with F and I. 

Ask students for possible problems for the following feelings: 

• I feel sad because ... 

• I feel annoyed because .. . 

• I feel nervous because .. . 

Ask the class to recall what they learned about how strong feelings 
affect a person's ability to think clearly. Summarize by saying: 

Strong feelings influence how we might think about a problem. 
If feelings are strong, Keep Calm is the {lrst step to clear think
ing. Keep Calm, however, does not solve the problem. Keep 
Calm helps a person become ready to think and go up the lad
der and problem solve. FIG TESPN is a strategy that can help 
people learn to think clearly about a problem and come up with 
a plan for how to make things better. 
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6. Introduce the first three FIG steps. 

Tell the class that these first steps help to set up a problem in a clear 
and constructive way. If students have been learning to set up word 
problems in math, ask them what would happen if you set up the prob
lem incorrectly. As in math, if the problem is not set up right, it would 
be very difficult to come up with the right solution. Explain that the 
first three steps can also help them become better communicators. 

Take the students up the FIG (Feelings, Identify the problem, Goal) 
part of the ladder by using the sample problem given in this step. 

List F, I, and G on the chalkboard or easel pad, as displayed on the 
FIG Worksheet. Record responses generated by the group. 

Sample problem: 

judy has a lot of trouble reading and goes to a special teacher. 
The other students in the class are pages or even books ahead 
of her. One day as she is returning to class, she overhears some 
other students say, 'Judy is really dumb. She can't read at all." 

Feelings 

First, start at the bottom skill (F) and turn it into a question. Ask first 
what feelings Judy would have. Generate several feelings words. 
Refer children to a list of feelings words, if needed. (You may want to 
ask the children what the other students might be feeling, but only 
record feelings for Judy on the worksheet because the goal is to use 
FIG to set up the problem from Judy's point of view.) 

Identify the Problem 

Then move on to the next skill (1). Have students tell what they think 
the problem is. Be careful not to confuse the problem with the goal 
or a possible solution. The problem is a clear, objective description of 
what is making Judy unhappy. For example, the problem is not "Judy 
needs to ignore them" (a possible solution) or "Judy wants them to stop 
gossiping and treat her with respect" (a possible goal). Instead, state 
the problem in terms like these: "The children are making fun of Judy" 
or "Judy is a poor reader." Both of these are clear and objective, fac
tual statements that describe the problems that Judy has. 

Goal 

Once the problem is established, it's much easier to deal with the third 
skill (G). Ask students: 

What does judy want to have happen? . . . What would it be 
like if the problem were solved? ... You have to know what 
you want to have happen before you can think about what to 
do. There are many ways to solve problems, and you have to 
really think to be sure you have the right answer for you. 

Review the responses generated by the group for Judy. Ask them if 
they think Judy's problem is now clear. 
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Once a problem is clear and we understand the goal, we can 
start to think about what can be done to reach the goal. Using 
social problem solving skill steps can help judy and all of us 
to be clearer thinkers and more successful problem solvers. 

7. Conduct a practice activity. 

As time allows, use the sample problems below to have students 
practice going up the first three steps of the FIG TESPN Ladder. 
Distribute the FIG Worksheet and have students complete responses 
to describe the feelings, identify the problem, and generate a goal from 
the point of view of the lead character (Paulo in the first problem and 
Keisha in the second). Students can work individually, in pairs, or in 
small groups. 

• Paulo has been looking forward to the regional playoff game all 
week. He is the third baseman. The day before the big game he 
trips and sprains his ankle. He cannot play baseball for three 
weeks. 

• Keisha has been best friends with Sandy since first grade. They 
spend most of their free time together. Now a new kid has come 
into Sandy's class, and Sandy is spending a lot of time with the 
newcomer, excluding Keisha. 

8. Introduce a Reflective Summary. 

9. Follow up. 

Assignment 

Take-Home 

As outlined in the Introduction, ask students to reflect on the ques
tion "What did you learn from today's lesson?" Reinforce key themes, 
then go over any follow-up work. 

The following steps will help make sure that the students have a 
chance to continue working with the new concepts. 

Distribute more copies of the FIG Worksheet and have students make 
a list of all the problems and decisions that they encounter in a day 
or in a week. Have them be prepared to share one or more of these 
problems or decisions using FIG during the next session. 

Send home a copy of the FIG TESPN Ladder. In a cover letter, ask par
ents and guardians to review it with their children. Parents and 
guardians can help children practice by guiding them up the fi.rst three 
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steps of the ladder (FIG) before they come up with ideas about how 
to resolve a problem that the child has encountered. 

Plans to Promote Transfer and Generalization of Skill 

Social Application 

Over the next week, when a visible situation occurs that involves an 
embarrassing or teasing remark, take time with the whole class to gen
erate a FIG to better understand what people feel and want in these 
situations. 

Language Arts Application 

nPS FOR TEACHERS 

1. In creative writing, ask the class to use their imaginations to com
plete the following statements. Any one of these could be the open
ing sentence of a paragraph or short story. 

• Tran felt disappointed because ... 

• The policeman felt confused because ... 

• Robert was overjoyed because ... 

• The baseball player felt thrilled because ... 

• The Johnson family felt very pleased when ... 

2. During reading, ask students what a character's feelings and prob
lem and goal might be by stopping at critical points as stories are 
read. This can also be done during reading in social studies. 

1. In the third grade, most children reach a stage of cognitive devel
opment when they can begin to "think about the way they think." 
Developmentally, it becomes possible for them to begin to learn 
cognitive strategies that can guide their problem-solving thought 
process. This topic area provides students with an introduction to 
an eight-step problem-solving strategy called FIG TESPN. In the 
beginning, teachers should expect that students will need a lot of 
prompting and coaching from adults to use their thinking skills. 
It is only through extensive practice that children will begin to 
internalize and independently self-monitor their thinking. 

2. The primary objective for skill building in the third grade is to pro
vide extensive practice in the first three steps of problem solving 
(FIG). The FIG steps provide a solid base to beginning problem 
solving that is also realistic, given students' emerging cognitive 
abilities. 

3. The use of the concept of a problem has special value. First, it 
encourages children to describe social matters with the same 
familiar language that they use in math or science. Second, plac
ing a social difficulty into a problem context suggests optimistically 
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that it may be solvable. By generating a goal, a problem is turned 
into a statement of something that can be achieved instead of 
something that is wrong or unclear. 

4. Another important aspect of this skill is that if students can put 
what is bothering them into words, a seemingly overwhelming sit
uation becomes manageable. "I feel sad" becomes "I feel sad 
because I forgot to feed the dog." 



WORKSHEET 3.22. 1 FIG TESPN Ladder 

Notice What Happened (Now What?) 

Plan and Be Prepared for Pitfalls 

.$.elect the Best Solution 

Envision Consequences 

Ihink of Many Possible Solutions 

Guide Yourself with a Goal 

Identify the Problem 

find the Feelings 

From Social Decision Making/Social Problem Solving: A Curriculum for Academic, Social, and Emotional Learning (Grades 2-3). 
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WORKSHEET 3.22.2 FIG Worksheet 

Student Date _______ _ 

[!Jeelings 

(List as many as you can.) 

[]Jdentify the problem 

(Use clear and descriptive statements.) 

~oal 
(What would you like to have happen?) 

From Social Decision Making/Social Problem Solving: A Curriculum for Academic, Social, and Emotional Learning (Grades 2-3). 
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